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1．問題と目的
本稿では，クリティカル・リアリズム（原語は，Critical Realism，邦訳は「批判的実在論」，以下「CR」と

































































































































































































































































































































































































4 Tikly, L.,（2015）What works, for whom, and in What circumstances? Towards a critical realist under-






① Bhaskar, R.,（1975＝1978＝2008） A Realist Theory of Science, 3rd. Ed., London : Routledge. 式部信訳
『科学と実在論―超越論的実在論と経験主義批判』（2009）東京：法政大学出版。
② Bhaskar, R.,（1979＝1989＝1998）The Possibility of Naturalism : A Philosophical Critique of the Contem-
porary Human Science,3rd. Ed., London: Routledge. 式部信訳『自然主義の可能性――現代社会科学批判』
（2006）京都：晃洋書房。
③ Bhaskar, R.,（1993＝2008）Dialectic : The Pulse of Freedom, 2nd. Ed., Abingdon : Routledge. 式部信訳『弁
証法―自由の脈動』（2015）東京：作品社。
④ Danermark, B., Ekström, M., et. al.,（2002）Explaining Society : Critical Realism in the Social Sciences,
London : Routledge，佐藤春吉訳『社会を説明する―批判的実在論による社会科学論』（2015）京都：ナカニシ
ヤ出版。





7 Bhaskar, R.,（1975＝1978＝2008）A Realist Theory of Science, 3rd. p．13.,『科学と実在論－超越論的実在
論と経験主義批判』（2009），3頁。
8 Bhaskar, R.,（1993＝2008）Dialectic, p.9. 訳書，28頁。
9 Scott, D., with Bhaskar, R.,（2015）Roy Bhaskar : A Theory of Education, London : Springer, p.11.





12 Bhaskar, R.,（1975＝1978＝2008）A Realist Theory of Science，3rd. p．13.,『科学と実在論－超越論的実在
論と経験主義批判』（2009），3頁。
13 Bhaskar, R., Frank, C., et. al., Ed.,（2010）Interdisciplinarity and Climate Change, Abingdon : Routledge,
p.13.
14 Ibid., p.1.







17 World Committee of Environment and Development,（1987）Our common future, 『地球の未来を守るため
に』，61頁。





20 Education 2030 : Incheon Declaration and Framework for Action for the Implementation of Sustainable










国の教育開発に関する研究においても指摘されている。例えば，Rogan, J., & Aldous, .,（2005）Relationship
between the constructs of theory of curriculum implementation. Journal of Research in Scientific Teaching,
Vol.42, No.3, pp.313－336. Nsengimana, T., et al.（2015）The Implementation of the new lower secondary
science curriculum in three schools in Rwanda. African Journal of Research in Mathematics, Science and
Technology Education Vol.18, No.1, pp.75－88．など。
24 ここでは紙幅の関係で詳細は割愛するが，Tikly, L.,（2017）The future of education for all as a global re-
gime of educational governance, Comparative Education Review, Vol.61（2）, pp.22－57．において，グローバル
なレベルでの教育のガバナンス体制の変遷に関して詳細に論じられている。
25 Bhaskar, R.,（1993＝2008）Dialectic, p.9. 訳書，30頁。
26 Bhaskar, R.,（1979＝1989＝1998）The Possibility of Naturalism, p.46. 訳書，41頁。
27 Sarra, C.,（2002）Strong and Smart-Towards a Pedagogy for Emancipation, Abingdon : Routledge, p.18.
28 Bhaskar, R., & Hartwig, M.,（2016）Enlightened Common Sense, p.52.
29 Ibid., p.52.
30 マーガレット・アーチャ （ーMargaret Archer）は，このことを社会科学的な観点から，詳細に論じた。Archer,
M. S.（1995）Realist Social Theory : The Morphogenetic Approach, Cambridge : Cambridge University Press.
佐藤春吉訳『実在論的社会理論―形態生成論アプローチ』（2007）東京：青木書店を参照のこと。
31 Bhaskar, R., & Hartwig, M.,（2016）Enlightened Common Sense, pp.51－52．の記述を参考にした。








近 森 憲 助・谷 村 千 絵・上 野 正 恵
―２６１―
What Is Education for Sustainable Development? :
Approach from Critical Realism
CHIKAMORI Kensuke＊, TANIMURA Chie＊＊ and UENO Masae＊＊＊
(Keywords : Education for Sustainable Development (ESD), Critical Realism (CR),
Transformational Model of Social Activity (TMSA))
In this study, the critical realist approach was made to explore the ontological definition of Education
for Sustainable Development（ESD）．One defined ESD as that it is aiming at fostering the people who
could make contribution to build the sustainable future and society. But as this definition would be the at-
tempt to interpret ESD from its purpose or outcome, they are not the ontological responses to “What is
ESD?” but epistemic ones to “How can we recognize ESD?” We think the current interest in ESD in Ja-
pan may tend to be largely in the epistemic discussion on “How should we implement or promote ESD?”
based on the epistemic understanding of ESD. But to explore and refine the ways of promotion and im-
plementation of ESD based on the realities of teachers, students and their learning environment such as
school and local community, we need to seek well-balanced responses to both the ontological and epis-
temic inquiries.
Firstly, we overlook the situation around ESD in its promotion and implementation in Japan with lami-
nated ontology originated from basic critical realism as a clue. It is revealed that the situation could be
explained as the relationship among three levels : global level of international educational regime, the edu-
cation policies and its implementation at a domestic level, and school- and community-based ESD imple-
mentations at a local level. These three levels and the relationship among them may be providing the ESD
promotion and implementation specific to Japan with an intricate situation as an open system. As the
teachers at a local level could be considered as the ones who are ‘thrown into’ such an intricate situation
as an open system, they need to develop their own view of ESD through their involvement in ESD prac-
tice in their school not only based on currently predominant epistemic but also on ontological definitions
of ESD.
Secondly, based on such a situation around teachers as an ESD practitioner, we explore the ontological
definition through the reinterpretation of the concept of ‘Sustainable Development’ as the primary concept
of ESD using “Transformational Model of Social Activity（TMSA）” originated from dialectical critical real-
ism, then taking into account the idea of “Socialization” as one of primary functions of education, we de-
fined the ESD as the process of socialization to raise and promote students/people to be aware of that
their current activities are not only for the maintenance or change of their own society and the way of
living, but also for setting the precedent conditions that enable or constraint the activities of future genera-
tion. We would like to expect our ontological definition will largely contribute to develop the view of
ESD of teacher’s own as one of point of reference.
Finally, we made some proposals on the outline of learning process as well as activities based on our
ontological definition for the reality-based implementation of ESD by teachers in school.
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